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AESTEACT 

This teacher evaluation checklist with accompanying 
manual was designed for use in Hartford, Connecticut, public schools 
tc provide a leans of teacher self-evaluation and to provide 
principals and other designated administrators criteria for objective 
observations and comment on the quality of teaching activity. (The 
"Instrument for the Improvement of Instruction" is a refinement of a 
similar document developed by the Cupertino California School System 
in collaboration with San Jose State College.) The instrument itself 
consists of 1) a descriptive discussion of teacher performance in 
each of eleven behavior areas (e.g. , effective use of resources, 
instructional planning, teacher-pupil planning, classroom management, 
mastery of subject, teaching for democratic values and attitudes, 
provision for student participation) designed as criteria for using 
the scale; 2) the 11 corresponding five-item scales (the one item to 
be selected from each scale which best describes the teacher's 
performance in that area) and 3) forms for the instrument: 
"Observation Guide" for use by observers when taking notes in a 
classroom, "Profile" for permanent recording of the evaluation 
results, and "Interview Guide" for evaluation of non-classroom 
activities. The accompanying manual contains description of 
instrument materials and their use, discussion of the use of 
evaluation results, and the annual calendar and procedures for 
evaluating non-tenure and tenure teachers. (JS) 
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GUIDELINES FOR OBSERVATION OF TEACHING PERFORMANCE 
FOR NON - TENURE TEACHERS 



1. For grades 9-12 there should be minimum of four observations before a formal 
profile is completed. 

2. For elementary (K-8) teachers the number and duration of observations is left 
to the discretion of the observer. There should be, however, a minimum of 
two observations before a formal profile is completed. 

3. The teacher may request another observer or additional observations. 

4. The evaluators should be aware of the particular school and classroom situations 
before observing and evaluating. 

5. Each observation should be followed by an interview as soon as possible, 
generally within two school days, but not to exceed five school days. 

6. Each observation should be made at different times so that the teacher's different 
subjects and ability levels can be observed. 

7. An observation should generally be for a full class period and should be unannounced. 

8. A carbon copy of the annotated observation guide will be given to the teacher, with- 
in one school day, whenever possible. The observation guide should serve as the 
basis of the interview. 

9. Both the teacher and the observer should complete their own profile before the for- 
mal conference, and these should serve as the basis of the conference discussion 
and formulation of the final profile for the personnel file. 
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CLASSROOM OBSERVATION 



DESCRIPTIONS OF PERFORMANCE 
AND SCALES 
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I. EFFECTIVE USE OF RESOURCES 

A. EFFECTIVE USE OF INSTRUCTIONAL MATERIALS 
DESCRIPTION 



In assessing the competence of the teacher in the effective use of instructional 

materials , the evaluator looks for evidence of the criteria upon which the material 

has been selected. 

1. Selection and use of instructional material should take into account not only 
pupil maturity and course purpose but also the wide range of student intellectual 
and achievement differences which range from first-hand experiences to abstract 
concepts . 

2. The quality of the materials used should be considered in terms of relevency, 
accuracy and attractiveness. 

3. Materials used should indicate sensitivity to learning process for all students 
and should include all sensory approaches as well as reading. 

4. Proper use of instructional material supplied by the school is reflected in the 
teacher's advance planning. The competent teacher knows what is available 
and is skilled in anticipating the needs of the students for such instructional 
materials as maps, collections of items, display materials, poems, stories, 
recordings, films, as well as supplementary book material. The evaluator may 
need to use the interview to determine what is supplied upon teacher request, 
how familar the teacher is with the availability of material, and whether or not 
cataloging of materials is available. 

5 . The alert teacher is constantly looking for material which will enrich the learning 
experiences of the students. Much of this material is not supplied by the school 
but is often free or available at .little cost. The example set by the teacher may 
be reflected in the children. The evaluator should look for materials which are 
brought into the classroom and the way in which they are accepted and used by 
the teacher. 

6. Materials are only as valuable as the teacher is resourceful, flexible, and creative 
in the use of them. The good teacher will make maximum and best use of material 
that is immediately available. This is readily observable to the evaluator. 






SCALE I. A - EFFECTIVE USE OF INSTRUCTIONAL MATERIAL 

A. Makes effective use of a wide variety of well-selected materials. 

B. Makes good use of a few additional materials to supplement what 
the school provides . 

C. Makes ineffective use of or does not use common materials provided 
by the school. 

D. Makes good use of materials provided by the school. 

E. Makes limited use of the more common materials provided by the 
school. 
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I. B - UTILIZATION OF ATTRACTIVE INTEREST CENTERS 
DESCRIPTION 

m 1 . 

A professional understanding of the function of interest centers such as, bulletin 
boards, instructional displays, etc. , in the classroom incorporates two ideas. 

First, wherever possible, the physical setting should contribute to an effective 
working atmosphere by orienting the pupils’ attention and interest to the main goals 
of the current activities. 

In the second place, the interest centers serve an important purpose in channeling 
into the classroom a variety of materials from outside the school, making them 
available when needed for instructional purposes. 

There are also two components of professional expertness that may be identified. 

First is the ability of the teacher to provide interest centers that are appropriate and 
effective in supporting the classroom activities and keeping them up to date. Second 
is the ability of the teacher to secure the cooperation of the pupils and to develop 
their expertness in this enterprise. These understandings and areas have been reflected 
in the scale . 

It may readily be seen that some evidence must be obtained in many cases from the 
interview before judgments are finally passed. It may be that the observations take 
place at a time when centers of interest are being reorganized and what is seen is 
not a true sample. The observer hiay also need further information on the extent to 
which pupils cooperate in preparing centers of interest. Furthermore, he must take 
into consideration the subject being covered and the level of the specific classes. 

The effective use of interest centers will have varying degrees of importance in different 
subject areas . The observer must also be aware of any physical restrictions in the 
classroom which might hamper the development of attractive interest centers. Consider- 
ation must also be given when a classroom is shared by several teachers. 

SCALE I B - UTILIZATION OF ATTRACTIVE INTEREST CENTERS 

A. Centers of interest suggest some evidence of students' ideas and 
cooperation and are related to current classroom activities. 

B. No well-defined centers of interest are observable although there 
are some visual aids displayed. 

C. Centers of interest in some way reflect students' ideas but they are 
not specifically related to current classroom activities . 

D. Teacher and students share planning and arranging stimulating centers 
of interest that have definite relationships to learning activities. 

E. Little or no evidence that centers of interest of any kind are used to 
foster learning . 
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II INSTRUCTIONAL PLANNING 



A. VARIETY IN CLASSROOM ACTIVITIES 
DESCRIPTION 



In each activity the objective of the teacher is the key factor in assessing its value. 
The principle of individual differences indicates a need for a variety of activities. 
Students develop richer meanings and clearer concepts when a variety of activities 
and presentations are used. There are those mental activities which include gaining 
and organizing information, anticipating problems and discussing possible solutions, 
creative thinking and writing, and even listening qualities, all of which can give 
overt evidence of the degree of expertness of the teacher. The competence with 
which the teacher handles these may be indicated, in part, by the kinds of questions 
the teacher asks and the responses given by the students. 

There are those observable physical activities which give the student opportunity 
to move about the room when necessary to fulfill a specific goal. Examples of this 
might include working at a specific problem such as arranging a display or building 
a model, or utilizing the science equipment, giving blackboard demonstrations, taking 
part in panel discussions, or other individual or group activities. 

The competent teacher not only understands the need for changing activities in the 
learning process but is also keenly aware of the timing for change. The reactions 
of the children give him his clues. Restlessness and/or inattention. which leads to 
a breakdown in the behavior standards avoided by change of activity. 

The expert teacher provides the right activity at the right time, maintaining balance 
between intellectual activity and physical activity which are appropriate for the age 
level and maturity of the students . 

An interview should give indication of the variety of activities which may be in 
progress on a long-range basis or on an individual relationship basis. During the 
interview the capable teacher can readily state purposes for each of the observed 
activities . 

SCALE II A - VARIETY IN CLASSROOM ACTIVITIES 
The Teacher; 

A. Provides for a few supplemental activities and projects . 

B. Shows evidence of abundant and varied creative activities for all students. 

C. Presents little or no opportunity for students to express aesthetically or creativ< 

D. Restricts creative work to special programs only. 

E. Provides opportunity for a number of creative activities and projects. 



II. B. IDENTIFICATION OF LEARNING DIFFICULTIES 



DESCRIPTION 



The capable teacher recognizes that there are individual differences within all 
students and that some differences are desirable and should be enhanced, while others 
are undesirable and cause learning difficulties. Also, he understands the basic laws 
of learning and can plan effective teaching procedures which will help children over- 
come their problems . 

First, there are those differences in rate and development of the skills which must be 
acquired as a foundation upon which other learning is built. These skills usually 
develop in a sequential order and are necessary for the individual to enter into the 
normal functions required within the culture. Learning difficulties are imposed, 
partially, because of our system of grade levels, course of study requirements, mobile 
population, and language difficulties. There are many other problems, both emotional 
and physical, which produce learning difficulties. 

Second, there are those desirable differences which make the individual capable of 
contributing in his own unique way to society in general and his own well-being in 
particular. These differences may also present learning difficulties . 

The competent teacher not only identifies needs of students in both types of learning 
difficulties but also provides the opportunity, the direction, and the time for over- 
coming these difficulties. 

Information regarding the identification of learning difficulties and special assistance 
action will undoubtedly come from two sources, the observation and the interview. 

SCALE II - B - IDENTIFICATION OF LEARNING DIFFICULTIES 



The Teacher; 



A. Disregards individual learning difficulties. 

B. Identifies most cases of learning difficulties; and provides effective 
individual and group instruction. 

C. Is skilled in identifying learning difficulties; provides effective and relevant 
instruction for both individuals and groups. 

D. Identifies obvious learning difficulties; ineffective in providing help. 

E. Identifies general learning difficulties; provides group instruction accordingly. 









III COOP ERATIVE INSTRUCTIONAL PLANNING 

COOPE RATIVE TEACHER-PUPIL PLANNING TO DEVELOP AND ACHIEVE GOALS 
DES CRIPTION 

The competent teacher understands that careful teacher-pupil planning is needed. 
Students are better motivated when they are attaining goals cooperatively determined 
and when they understand why these goals have been established. The teacher who 
includes students in both setting and planning goals , as well as the means by which 
these goals will be attained, is providing pupils with the widest opportunities for 
growth. 

There are three levels of planning: 

1. The teacher's training, judgment, and guidance making possible 

the adjustment of the curriculum to the specific needs of the students. 

2. The students' opportunity to assist in the planning for themselves, 
supplying motivation and giving direction to their work. 

3. The curriculum organization providing flexible leadership which gives 
continuity and breadth to the experiences of the students . 

As the teacher plans, he is fully aware of the potentialities and problems of each 
pupil. He recognizes that planning which leads to successful culmination is a major 
motivating factor in the learning process. Therefore, opportunities for planning with 
and by the students are incorporated within his own plans . 

As the individual, small group, or whole class carries through the experiences which 
have been cooperatively planned, a frame of reference has been built for effective 
cooperative evaluation. 

The capable teacher provides opportunities for decision making by the student but 
he sets some limitations within which these decisions operate. He guides the pupils 
through the planning stages, helping them distinguish between the essential and the 
non-essential, the practical and the impractical. He helps them anticipate problems 
and think through their solutions. He assists the students with the details of frequent 
planning which develops persistence toward their recognized goals , and he plans to 
keep the cooperative planning consistent with the related activities which have been 
undertaken by the students as they progress. He assists the students in self-evaluation 
of their work at the culmination of an activity. 

The interview should supply information regarding the teacher's long-range plans as well 
as the daily plans. The method of recording progress or past accomplishments should 
be an outcome of the interview, and future tentative plans should be discussed. 
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SCALE III. - COOPERATIVE TEACHER - PUPIL PLANNING TO DEVELOP AND 
ACHIEVE GOALS 



A. Develops goals with the class and plans cooperatively for their 
attainment so that the needs of each student are met. 

B. Gives inadequate directions without making goals known or 
activities clear. 

C. Plans with students some individual instruction, plus some general 
group assignments, encouraging class to share in planning for 
attainment of previously determined goals. 

D. Dictates predetermined goals and activities to class. 

E. Discusses goals, and the plans by which they may be reached, 
as predetermined by the teacher. 









IV. C LASSROOM MA N AGEMENT 

A. - MAI NTAINING CLASSROOM CONTROL 
DESCRIPTION 

One of the most difficult of all learnings is that of self-discipline. 

The success of the teacher is determined not only by what the student knows but also 
by what he does . Students must have the opportunity to learn the meaning of social 
responsibility by practical application, and it is necessary that the evaluator recognize 
the level of control at which the class is operating. 

In this scale there are two factors related to the appraisal of the effectiveness of the 
teacher. The evaluator must first determine by whom the rules are made and the 
standards set. Next he must determine how well the rules and standards are main- 
tained . 

A student who has learned to take certain routine requirements as a matter of course 
will be prepared to assume responsibility in undertakings in which his freedom of 
action is not curtailed. There may be some students who have not been able to achieve 
these reasonable standards. The teacher should get to know each of these students 
better, to work with each in establishing individual goals as well as cooperative goals, 
and to help each in evaluating his progress toward these goals. 

A competent teacher is consistent. He sets few, but attainable goals, and insists 
upon a follow-through. This requires attention to the specific problem and an impartial 
approach to the solution. He sets an emotional example of poise and self-control. 

The social climate of the classroom is related to the type of leadership the teacher 
exercises and affects the classroom morale, conduct, and work. To establish a 
cooperative climate, the teacher must be willing to organize small-group work, have 
skill in directing it, allow time to get cooperative effort, and provide careful guidance. 
Even though the ultimate goal is to make each student and each group self-directive 
and self-controlled, the teacher must exercise caution in releasing control and must 
supervise group activities closely. Sudden freedom may lead to the breakdown of the 
very thing most desirable. The group should be helped to succeed each day. The 
competent teacher understands the timing for overlooking minor infractions and offenders 
By accenting the positive approach, the expert teacher anticipates individual and group 
needs, thinking of different types of mistakes which may be made, and preparing studen' 
to do the right thing or make wise decisions. When positive measures have failed and 
before trouble begins , the competent teacher may be compelled to take immediate and 
decisive action in order to protect the group as a whole. 
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SCALE IV A • MAIN TAINING C LASS ROOM CONTROL 

A. Teacher imposed standards of conduct are generally maintained. 

B. Teacher authority is rigorously imposed, circumvented, or ignored. 

C. An atmosphere of industrious self-regulation is consistently maintained. 

D. A combination of self-imposed standards and teacher-imposed standards 
of conduct is generally maintained. 

E. Class requires frequent teacher intervention to maintain order and 
industriousness. 



IV B- TEACHER AWARENESS OF PUPIL BEHAVIOR 
DESCRIPTION 



The teacher needs a full realization of the outcomes to be gained through constructive 
action. His awareness of the needs of students is manifested in the security he 
provides students through his own consistency of action and the sense of order he 
brings to their daily lives . 

The expertness of the teacher is manifested by the manner in which he responds to 
deviations in social behavior. His ability to recognize the difference between 
Serious and trivial variations in behavior and to anticipate problems before they arise 
are measures of his teaching skills. 

SCALE IV B - TEACHER AWARENESS OF PUPIL BEHAVIOR 



The Teacher: 

A. Is inconsistent in recognizing deviations in social behavior and is inconsistent 
in taking action. 

B. Provides an atmosphere of cooperation and positive morale so that behavior 
problems are minimal. 

C. Anticipates problems in social behavior and takes appropriate preventive action. 

D. Recognizes obvious deviations in social behavior and takes constructive action. 

E. Recognizes obvious deviations in social behavior but is unable to take constructive 
action 



V. MAS TERY OF S UBJE CT 

A. SUBJ ECT MATTER PREPARATION 

D ESCR IP TION 

The expertness of the teacher depends upon many factors, two of which should be 
especially considered in this scale. The first of these is his personal preparation 
and background for the subject matter he is teaching. The second is his preparation 
and planning to impart to the students that knowledge and set of skills to the subject 
matter. 

The thoroughly competent teacher recognizes that knowledge is increasing at a 
rapidly accelerated pace. He is enriching his own background constantly. His 
personal background of information and experience is integrated with his daily teaching. 
The evaluator is aware that the teacher has knowledge beyond the limits of the text- 
book. This should be expressed in his competence to guide his students toward ex- 
panding their own subject matter competence. 

The capable teacher keeps pace with the changing world happenings through the reading 
he does including books, periodicals, and newspapers* He also broadens his knowl- 
edge through the television and radio programs he selects, the travel he engages in, 
and his community relationships. The information should be apparent in the lessons 
he teaches as well as obtained from the interview. 

Each lesson observed should give the evaluator specific indications of carefully 
thought out plans. The introduction of the lesson may give clues to a review or summar 
of previous work or indicate a starting point from previously noted needs. The consistei 
and smooth flow of the lesson should indicate the plans made toward that end. The eas; 
access to anticipated materials, the worthwhile deviations and the skillful return to the 
original direction of the lesson, as well as the timing related to the various activities 
within the lesson are all indications of good planning with specific subject matter in 
mind. It is always important that the evaluator note any inaccuracies which arise durin 
the course of the lesson. 

The expert teacher shows evidence of plans for using his own informational background 
wisely, and he shows skill in recognizing and using the wide range of information whic 
may be supplied by the students in his class and by the community in which he works. 
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SCALE V A - SUBTECT MATTER PREP A RATION 
With respect to subject matter preparation, the teacher: 

A. Evidences thoroughness and accuracy in background, and resourcefulness in use. 

B. Evidences inadequate preparation: is inaccurate. 

C. Is limited; adheres closely to text content. 

D. Is well informed and makes use of background preparation. 

E. Is sufficiently informed to cope with any ordinary class situation. 

V. B - RELEVANCE AND UTILIZATION OF CURRENT APPLICATION OF SUBTECT MATTER 
DESCRIPTION 



Learning cannot be separated from living. The most efficient learning takes place when 
the student uses what he learns or learns what he needs to use. 

The competent teacher, assumes the responsibility for bringing together the subject 
matter and the practical application of it. He is familar with the framework and/or 
courses of study which have been developed to insure both the scope and sequence 
of the curriculum content. He is well informed in the subject matter areas which he 
teaches, and he is fully aware of the necessity of a well articulated program within 
the school system and his place in it. 

Coupled with understanding the subject matter appropriate for his class, he understands 
the need to apply learning to living. For example, reading becomes more effective when 
the skill is used for a definite perceived purpose by the student, such as answering a 
question, preparing a report, solving a problem, or following directions fora project. 

Current application of subject matter may be thought.of in two ways . It may be the 
simple, motivational experience for the daily lesson. If the student is to learn to 
read thermometers and to interpret what he reads, the expert teacher will make tangible 
application of the information needed to read the thermometer to the sensory experience 
of measurable activities related to heat and cold. 

In a broader sense, current affairs, things which are happening outside the school room, 
also form a part of learning and living. The capable teacher brings these things into the 
classroom also. As an example, a majority vote on a controversial issue, or an under- 
standing of the implications of a low vote percentage can be applied to student govern- 
ment or to classroom problems. 
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This scale is intended to show the degree of understanding the teacher has regarding 
why he is teaching certain subject matter and the skill with which he guides the 
students toward the utilization of subject matter which they have gained. This should 
be apparent in all subject matter fields. 



SCALE V B- RELEVANCE AND UTIL IZATION OF CURRENT A PPLICATION OF SUBTECT 

.matter! 



The Teacher: 

A. Presents subject matter indicating where applications to current problems may 
be made, but gives little opportunity to utilize. 

B. Relates subject matter to its current application as enrichment in some areas. 

C. Evidences skill in relating subject matter to its current application by providing 
opportunities for utilization. 

D. Makes no connection between subject matter and its application to daily living. 

E. Stresses subject matter, overlooking most possibilities for application to 
current utilization. 



VL. TEACHIN G FO R D EMOCRATIC VALUES AND ATTITUDES 



DESCRIPTION 



This scale emphasizes the teacher's understanding of the operational aspects of 
democratic processes. The teacher should provide, both by example and by procedure, 
an atmosphere for the fostering of democratic attitudes and relationships among the 
students . 

To provide students with the opportunity to develop skill in operating democratic 
processes, the teacher must realize the necessity for establishing a climate of free 
expression of opinions. 

The expertness of the teacher is rtvealed in the ability to develop a spirit of inquiry 
in each student. Each student is led toward increased grasp of the reasons why in- 
dividuals hold specific opinions and the value of exchanging ideas. 



SCALE VI - TEACHING FOR DEMOCRATIC VALUES AND ATTITUDES 
The Teacher: 

A. Calls attention to the right of individuals to hold differing opinions. 

B. Is indifferent to student opinion. 

C. Provides an environment in which students are encouraged to explore different 
opinions and judgments . . 

D. Recognizes and utilizes differing opinions and judgments. 

E. Is intolerant of differing opinions of students. 



VII PR O VIDES OP PORTUNI TY FOR W IDE S TUDENT PARTICIPATION 



DESCRIPTION 



In this scale, the emphasis on the quality of teaching expertness is observed through 
the teacher-pupil relationships related to the exchange of ideas as expressed in 
questions and answers and in talking and listening. 

The skill of the teacher in leading a discussion will be apparent in the kinds of 
questions he asks, the number and quality of the student responses, and the way in 
which they are answered. 

A certain number of questions needing factual answers are necessary in every lesson, 
but the competent teacher will not use them exclusively. The kinds of questions 
which require reasoning based on accurate knowledge, will indicate some forethought 
and planning on the part of the teacher. Maintaining an adequate balance requires: 

1. Questions which call for factual answers (usually only one response is 
necessary) . The evaluator should note the manner in which the teacher 
handles the incorrect answers and what is done to help the student 
learn the correction. 

2. Questions which call for reasoning end bringing together a number of 
facts to bring about the correct answer. 

3. Questions which present opportunity for opinions based on individual 
backgrounds , experiences , and attitudes . The skilled teacher is 
sensitive to the fine line between the constructive sharing of opinions 
and unproductive arguments. The handling of these situations will 
indicate the degree of competence in this area. 

The physical arrangement of the seating is a factor in developing good exchange of 
ideas. Everyone should be encouraged not only to contribute but also to listen 
courteously and attentively. The teacher's responses to the students' answers will 
indicate the degree that he understands what misconceptions may be held or the 
attitudinal basis for the answer. The teacher establishes respect for the efforts and 
opinions of the pupils by his own example in giving careful attention to what is being 
s aid by the student. The: competent teacher does not do all the talking himself, nor 
does he permit a few students to take over the discussion period. 

The observer will realize that there may be circumstances of subject area and subject 
track or classroom facilities which may prevent the fulfilling of these aspects of 
participation in entirety. 



SCALE VII - PROVIDES OPPORTUNITY FOR WIDE STUDENT PARTICIPATION 



A. Students are largely passive; teacher "lectures" the large part of the time. 

B. Students are encouraged to participate in discussion and related activities. 

C. Students respond when called upon. 

D. Students respond well in teacher-led discussion. 

E. Students have maximum opportunity for discussion and participation in activities. 



A SUMMARY OF THE TOP LEVELS OF PERFORMAN CE 

This summary of the top levels of performance drawn together from each of the Scales 
previously listed, gives the professional member an opportunity to see at a glance 
the expectations for outstanding teaching. These top levels of performance reflect 
the philosophy of the system. Those aspiring to continued professional growth should 
find them a valuable guide. 

SUMMARY OF OBSERVAT ION S CALES 



1 A. 


The teacher makes effective use of a wide variety of well- 
selected materials. 


1 B. 


The teacher and students share in planning and arranging 
stimulating centers of interest that have definite relation- 
ships to learning activities. 


2 A. 


The teacher shows evidence of abundant and varied creative 
activities for all students. 


2 B. 


The teacher is skilled in identifying learning difficulties; 
provides effective and relevant instruction for both individuals 
and groups. 


3. 


The teacher develops goals with the class and plans cooperatively 
for their attainment so that the needs of each student are met. 


4 A. 


An atmosphere of industrious self-regulation is consistently 
maintained. 


4 B. 


The teacher provides an atmosphere of cooperation and positive 
morale so that behavior problems are minimal. 


5 A. 


The teacher evidences thoroughness and accuracy in background 
and resourcefulness in use. 


5 B. 


The teacher evidences skill in relating subject matter to its 
current application by providing opportunities for utilization. 


6. 


The teacher provides an environment in which students are en- 
couraged to explore different opinions and judgments. 



7 



Students have maximum opportunity for discussion and participatior 
in activities . 



HARTFORD PUBLIC SCHOOLS - HARTFORD, CONNECTICUT 
T EACHER PROFILE 



Teacher 



_First Year Teacher 

^Probationary Teacher^ 



Observation Dates 
Subjects Observed 
Class Sizes: Period 
Type of Classroom: 

CLASSROOM OBSERVATION 
I. EFFECTIVE USE OF RESOURCES 



School 

. Teacher new to School Department 
_Tenure Teacher 




SCALE 



ASSISTANCE PROVIDED 



A. Instructional Materials 


A 


B 


D 


E 


C 


Orientation Meetings 


B. Attractive Interest Centers 


D 


A 


C 


B 


E 


Duties and responsibilites 


II INSTRUCTIONAL PLANNING 

A. Variety in Classroom Activities 


B 


E 


A 


D 


C 


. defined 


B. Identification of Difficulties 


C 


B 


E 


D 


A 


Adequate instructional 


III. COOPERATIVE PLANNING 

Teacher-Pupil Planning 


A 


C 


E 


D 


B 


materials and supplies 


IV. CLASSROOM MANAGEMENT 
A. Classroom Control 


C 


D 


A 


E 


B 


Conferences 


B. Awareness of Behaviors 


B 


C 


D 


E 


A 




V. MASTERY OF SUBTECT 

A. Subject Matter Preparation 


A 


D 


E 


C 


B 


Classroom demon- 
strations 


B. Relevance and Utilization 


C 


B 


A 


E 


D 




VI. TEACHING DEMOCRATIC VALUES 


C 


D 


A 


B 


E 


Consultation & 


VII. STUDENT PARTICIPATION 


E 


B 


D 


C 


A 


assistance from 



system specialists 

Opportunity for visit- 
ation to other 
classrooms 

Assistance from other 
teachers 



Please refer to the Instrument for the Improvement of Instruction when discussing or 
analyzing this profile; 



This profile indicates that the teacher^ 
; needs to improve;__ 



has met system standards; 

_has not met system standards. 



COMMENTS (Principal! 



COMMENTS (Teacher) 



Recommended for re-employment . yes no 

Date Signed: (Principal] 

Signed: (Teacher) Signed: (Evaluator) 

I have read and discussed this report with the principal. 

Copy Distribution : White-Assistant Superintendent or Director, Blue- Principal 
Pink-Teacher, Yellow- Supervisor or Coordinator 



WW MH 



HARTFORD PUBLIC SCHOOLS 
Hartford, Connecticut 

TEACHER OBSERVATION GUIDE 

Teacher ; Date. School 

Subject Level Period Time and Duration 

Class Size Type of Classroom; Standard Sub-Standard 

Unusual Conditions 

Evidence in each category to be in terms of observed behavior or direct quotations, 

I. EFFECTIVE USE OF RESOURCES 

A. Use of instructional materials B. Attractive interest centers 



II, INSTRUCTIONAL PLANNING 

A. Variety in classroom activities B. Identification of learning 

difficulties 



III. COOPERATIVE INSTRUCTIONAL PLANNING 

Teacher-pupil planning to develop and achieve goals 



IV. CLASSROOM MANAGEMENT 

A. Classroom control B, Teacher awareness of pupil 

behavi or 



V. MASTERY OF SUBJECT 

A. Subject matter preparation 



B. Relevance and utilization of 
current applications of subject 
matter. 



VI. TEACHING FOR DEMOCRATIC VALUES AND ATTITUDES 



VII. PROVIDES OPPORTUNITY FOR WIDE STUDENT PARTICIPATION 




Copy Distribution: Blue- Principal, Pink -Teacher, 
Yellow - Supervisor or Coordinator Signed, 



